I & BT FHFHE




7T

FESN 2 BB B SEEI, (sE=r SaEsEm)

2013.02 ~ B FE=315 Second Language
Acquisition (SLA)

109 FHEL SR ER S e A 4l s EREERE =5 Computer

Assisted Language Learning (CALL)

(EHZE Task-Based Language
Teaching (TBLT)

H E E =§
H B E &
H B E &



Hsiu-Chen Hsu (2020). The impact of task complexity on patterns of interaction during
web-based asynchronous collaborative writing tasks. System, 93, 1-13. (SSCI, Impact
factor: 3.167, Rank: 15/193 Linguistics)

Hsiu-Chen Hsu (2019). Wiki-mediated collaboration and its association with L2
writing development: An expository study. Computer Assisted Language Learning,
32(8), 945-967. (SSCI, Impact factor: 4.789, Rank: 3/193 Linguistics)

Hsiu-Chen Hsu (2019). The combined effect of task repetition and post-task
transcribing on L2 speaking complexity, accuracy, and fluency. The Language
Learning Journal, 47(2), 172-187.

Hsiu-Chen Hsu & Yun-Fang Lo (2018). Using wiki-mediated collaboration to foster
L2 writing performance. Language Learning & Technology, 22(3), 103-123. (SSCI,
Impact factor: 4.313, Rank: 6/193 Linguistics)

Hsiu-Chen Hsu (2017). The effect of task planning on L2 performance and L2
development in text-based synchronous computer-mediated communication. Applied
Linguistics, 38(3) 359-385. (SSCI, Impact factor: 5.741, Rank: 1/193 Linguistics)

Hsiu-Chen Hsu (2016). Voice blogging and L2 speaking performance. Computer
Assisted Language Learning, 29(5), 968-983. (SSCI, Impact factor: 4.789, Rank:
3/193 Linguistics)

Hsiu-Chen Hsu (2012). Investigating the effects of planning on L2 text-chat
performance. CALICO Journal, 29(4), 619-638.




bt




How do | get started?

AR TR E 7 BrtoeRE H BT ? A IER TSRS

SR RIFIREHEEE &9
fE B E AR FAE (RHH) TS
% by R

HA SRR ek

S AT ooy

HoA e SRR EISE AR

5?

o




Task Planning & SCMC

Animportant research topicin TBLT
It is stillan important topic now.

However...

Annual Review of Applied Linguistics, 36 (2016), pp. 136-163
© Cambridge University Pll\\ 2016
doi: 10.1017/S0267 000039

Taking Technology to Task: Technology-Mediated TBLT,
Performance, and Production

NICOLE ZIEGLER
University of Hawaii at Manoa

atirglei@bawsiioh

ABSTRACT

Over the last few decades, task-based language teaching (TBLT) has gamered in-
creasing attention from rescarchers and educators alike. With a strong and growing
body of research demonstrating the efficacy of tasks to support and facilitate second
language development and performance (c.g., Keck, Iberri-Shea, Tracy-Ventura, &
Wa-Mbaleka, 2006), TBLT has become a leading pedagogical approach. Simil
computer-assisted language leamning (CALL) has also grown as a field, with the use
and integration of technology in the classroom continuing to increase (Petersen &
Sachs, 2015). As these ficlds have matured, a reciprocal relationship has developed
(Lai & Li, 2011), with the literature on tasks and technology seeking to not only
examinc how technology might support and facilitate language Ieaming, but how
TBLT might serve as a framework to more thoroughly investigate CALL. In light of
the expanding rescarch on tasks and technology, this review article aims not only to
provide a current state of the art of how technology-mediated TBLT facilitates and
supports second language development and performance, but also to describe how
technology can contribute to our understanding of how features of TBLT, such as task
design features and task implementation, influence the success of second language
acquisition. Suggestions for possible rescarch agendas in technology-mediated TBLT
are also made.
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ISSN 1094-3501 193-213
ARTICLE

Pre-task planning in L2 text-chat: Examining

J?—’ learners’ process and performance

Nicole Ziegler, University of Hawai ‘i at Manoa

Abstract

Research suggests that pre-task planning time provides learners with opportunities to formulate, organize,
and mentally store content, thereby freeing up attentional resources during tasks (Skehan, Xiaoyue, Qian,
& Wang, 2012). However, relatively few studies to date have investigated pre-task planning in a
svichronous computer-mediated communication setting (e.g., Lai, Fei, & Roots, 2008; Hsu, 2012, 2015)
In addition to a scarcity u/twu}m'u-uunh’n'ummm earning research, relatively litle is known about
what learners do when thev plan or how they use their plans during tasks. The goals of the current study
were nwofold: (a) io examine the relarionship /wuu'n}m —task planning and learners’ production and (b)
1o explore the affordances offered by computer-mediated contexts to further investigate how and what
learners may (or may not) be planning during pre-task and within-task planning time. Results suggest that
three minutes of planning time resulted in increases in lexical complexity (but not phrasal or syntactic),
although no significant findings were identified for accuracy or fluency. In addition, findings indicate that
technology offers researchers a number of unique methodological affordances, such as the ability to see
arners produce, regardless of whether they transmit this information to their interlocutor, thereby

providing evidence of L2 knowledge that would otherwise be unobservable.

Keywords: Task-Based Language Teaching, Pre-Task Plamning, Syichronous Computer-Mediated
Communicartion, L2 Production

Language(s) Learned in This Study: English

APA Citation: Ziegler, N. (2018). Pre-task planning in L2 text-chat: Examining leamers’ process and
performance. Language Learning & Technology, 22(3), 193-213. https://doi.org/10125/44664/
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The Effect of Task Planning on L2
Performance and L2 Development in
Text-Based Synchronous Computer-
Mediated Communication

HSIU-CHEN HSU

Chung Yuan Christian University
E-mail: hsiuchen hsu@cycu.edu.tw

This study explored the effect of two planning conditions [the simultaneous use
of rehearsal and careful online planning (ROP), and the careful online planning
alone (OP)] on L2 production complexity and accuracy and the subsequent
development of these two linguistic areas in the context of text-based synchron-
ous computer-mediated communication. Intermediate to advanced adult ESL
learners (N =33) participated in the study. They completed four picture-based
narrative tasks under the two planning conditions over a two-week period via
text-chat. Two tasks were used as experimental tasks to gauge immediate plan-
ning effect on L2 production and the other two as new tasks to gauge L2 devel-
opment. Results showed that both types of planning condition supported
immediate production complexity but the ROP condition was more effective
in leading to more accurate use of grammatical verb forms. With regard to the
subsequent development of production complexity and accuracy, the ROP con-
dition was more effective in leading to improvement on clausal complexity as
well as control over the use of grammatical verb forms and avoidance of general
errors.
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Voice Blogging & L2 Speaking

Important & Feasible

arning & Technology June 2009, Volume 13, Number 2
p. §8-103

Languag 3
ity /11 s edvol 3mum2/sum pdf

VOICE BLOG: AN EXPLORATORY STUDY OF LANGUAGE LEARNING
Yu-Chih Sun
tional Chiao Tung University

This study uses voice blogs as a platform for an extensive study of language leamers
speaking skills. To triangulate the findings, the study collected data by surveying the
leamers” blogging processes, investigating leaming strategies. and conducting retrospective
interviews. The results revealed that students (a) developed a series of blog:
including conceptualizing, brainstorming, articulation, monitoring, and evaluz
a wide variety of strategies to cope with blogging-related difficulties, and (b) pe
blogging as a means of leaming. self-presentation. information exchange, and social
nerworking. Findings suggest that blogs can constifute a dynamic forum that fosters
extensive practice, learning motivation. authorship. and development of leaming strategies

INTRODUCTION
Computer-mediated communication (CMC) typically involves two dimensions: time (synchronous or
asynchronous) and modaliry (textual of spoken) (Hubbard, 2004; Warschauer, 2001). The text-based
CMC involves email. online discussion forums, online chat rooms. and other text on the Intemet, whereas
the spoken form inchudes voicemail and email with attached voice recordings (Fotos & Browne, 2004:
Hubbard, 2004; Meskill & Ranglova, 2000; Warschauer, 2001). Research has shown that CMC motivates
leamers o engage in meaningful communication in the target language and leads to effective language
learning (Brown, 1994: Hanson-Smith. 2001: Meskill & Ranglova, 2000). It shifts leaming from a
teacher-centered toward a leamer-centered approach, allowing leamers to take control of leaming content
and leaming process (Fotos & Browne. 2004)

Studies indicate that a well-designed CMC activity can encourage students to notice and modify output
content and structure, enhance motivation. reduce anxiety. foster leamer autonomy. and promote
cooperative learning (Beauvois, 1992, 1998; Godwin-Jones, 2003 Gonzilez-Bueno, 1998 Kem. 1995
Pellettieri, 2000; Shicld & Weininger. 1999). Furthermore. by reducing social-context clues such as
gender, race. and status, and nonverbal cues such as facial expressions and body language, CMC provides

Examining the Effectiveness of Extensive Speaking
Practice via Voice Blogs in a Foreign Language
Learning Context

Yu-CHIH Sun
National Chiao Tung University

ABSTRACT
Educational blogs have drawn th
ers due to the user-friendly
purpose of the current study

growing interest of researchers and language teach
I as the powerful archiving fe
old: (1) to examine the effectiven
formance in voice blogs, and (2) to examin
aking practice via voice blogs. The
participants of the study were students. learni 55 o foreign
9 semester English speech class that lasted
for 18 weeks. The participants were required to post voice blog entrie: 9 out-of-
a class blog ice in the
participants’ gai
he learners’ first thres
speaking skills were collected through questionnaires. The results
n perceived gains in their speaking proficiency.
language
avious studies that the
sdents to focus more on

speaking practice on
learers

s d
pract

n

personal and a

meaning expre:

KEYWORDS

Blogging, Voice Blog, Speaking, English as a Foreign Language, Computer-assisted Language Learnir
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Computer Assisted Language Learning, 2016
Vol. 29, No. 5, 968983, http2//dx.doi.org/10.1080/09588221.2015.1113185
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Voice blogging and L2 speaking performance
Hsiu-Chen Hsu*

Department of Applied Linguisiics and Language Studies, Chung Yuan Christian University
Chung-Li City, Taiwan

This paper reports on an exploratory study that investigated the cffect of extensive
speaking practice on the development of L2 speaking complexity, accuracy, and fluency
in voice blogging. The participants were 30 college EFL (English as a forcign language)
Jeamers in Taiwan. As a supplement to the insufficient speaking practice in class, cach
week over a semester, the participants were required to speak on a topic, record their
speaking, and post it onto a class blog outside of class. In addition, they were required
10 listen to and provide comments on at least one other student’s voice blog post every
week. Blog posts from the first two and last two weeks were analyzed and compared for
complexity (mean number of clauses per AS-unit, mean length of AS-unit, mean length
of clause, modified type-token ratio), accuracy (percentage of emor-free AS-units,
percentage of emror-free clauses, percentage of accurate use of grammatical verb forms
and fluency (number of syllables per mi number of meaningful syllables per
minute). Results showed that the participants made an improvement in their speaking
complexity (greater mean length of AS-unit and clause) although no such improvement
was made in their speaking accuracy and fluency

Keywords: voice blogging: second language speaking performance; computer medi-
ated communication
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Web-Based Collaborative L S
r I t I n g Using wiki-mediated collaboration to foster

L2 writing performance

Hstu-Chen Hsu, Ciing Yuan Christian Universit

Yun-Fang Lo, Chun

wan Christian Universiry

Abstract

COMPUTER ASSISTED LANGUAGE LEARNING .

T 11 estigated the effec
2019, VOL. 32, NO. 8, 945-967 Routledge individual writing i @ secone
https://doi org/10.1080/09588221.2018.1542407 Taylor & Francis Group d

of wiki-m
anguage (L2). Partici ere English as a foreign
e enrolled in two intact junior writ ses ar a Taiwanese imiversity. One class was assigned
iki-collaborative writing group (n o 6). Both
writing
pository essay
ction on the pre-test
guistic complexi

and the other an individual wrii

M) Chock for updates ]
! e wiki group worked in

oup produced their e
1y and accuracy
aborative writing on the content qualiry and
ig in L2. Its effect on the organization and linguistic

Wiki-mediated collaboration and its association with
L2 writing development: an exploratory study fgxile cccray of deaers

complexity, however, was less eviden

Keywords: Collaborative Learning, Computer-Mediated Communicarion, Instructional Design, Writing
Hsiu-Chen Hsu & Language(s) Learned in This Study

APA Citation: Hsu, H.-C., & Lo, Y.-F. (2018). Using wiki-mediated collaboration to foster L2 writing
performance. Language Leaming & Technology, 22(3), 103-123. https://doi.org/10125/44859/

Applied Linguistics and Language Studies, Chung Yuan Christian University, Taoyuan, Taiwan

ABSTRACT KEYWORDS

Prior research has shown that EFL leamers who wrote col-  Wiki; collaborative wiiting; Language Learn ing & Tech nology
laboratively with partners using wikis improved the con- collaborative dialogue;
tent quality and language accuracy of their L2 individual ~ Second language writing A refereed journal for second and foreign language scholars and educators.

writing more than students who wrote individually.
Drawing on the dataset from Hsu and Lo’s study, the cur-

rent study explores the nature of the students’ collabora- 2020 4313 4.094 Goutof 193
tive dialogue that occurred during wiki collaborative
writing and the potential link between wiki collaboration 2019 2473 3.299 14 out of 187
and development in individual L2 writing. The students,
working in self-selected groups, collaboratively completed 2018 2571 3,295 11 out of 184

a writing task with two drafts via wikis. Wiki pages created

by the students, including the comments, discussion and

history modules, were analysed for the occurrence of con-
M tent-, organization- and language-related episodes. The

C O | | a b O rat | total number, focus and resolution of the episodes were 2016 229 3.31 Boutofl 180

tallied and analysed. Results of the quantitative and quali-

tative analyses showed that (1) students produced signifi-

2007 2113 3.008 14 out of 181

cantly more language-related episodes than content-

p a rt Of t h e related and organization- related ones, (2) organization- Current Impact Factor
related episodes occurred the least frequently, (3) students
were able to resolve the majority of the content-, organ-
ization-, and language-related issues successfully and (4) 4.31 3
students demonstrated a preference to work with gram-

a a W e re ( mar over lexis during wiki-mediated collaborative writing .

process. The results are discussed in the light of Hsu and In 2017, LLT was ranked #1 in the
Lo's study. Theoretical and pedagogical implications world among Open Access journals in

are discussed.

(Wi ki S pa Ce Linguistics, and #3 in the world among

Open Access journals in Education!




Task Complexity & Web-Based

Contents lists available at ScienceDirect
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Collaborative L2 Writing 2l =
journal homepage: www.alsevier.com/locate/system
The impact of task complexity on patterns of interaction )]

during web-based asynchronous collaborative writing tasks -

ABSTRACT

ARTICLE INFO ABSTRACT

Previous studies (e.g., Li & Kim, 2016; Li & Zhu, 2017a, 2017b) have shown that tasks play
an essential role in web-based asynchronous L2 collaborative writing, influencing collab-
oration patterns and the resulting collaborative work. Research thus far, however, has
focused primarily on the effects of different types rather than different complexity levels of
tasks. This study thus investigates how task complexity, as defined by Robinson (2001),
affects interaction patterns during web-based asynchronous L2 collaborative writing.
Twenty-six college EFL learners worked in pairs to complete two writing tasks via Google

MaAare Ama cimanla sed Asma camsalanr Tha Aavasmsinarinm Af imtasactinm smattaseae e imfaeesad

patterns. Results showed the limited effect of task complexity on interaction patterns
during web-based asynchronous L2 collaborative writing: The interaction patterns
remained fairly consistent across tasks and the predominant pattern of interaction, despite
the tasks, was authoritative/withdrawn.
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Task Modality & Web-Based Collaborative L2 Writing

Does task modality play a
role?

SCMC vs. Face-to-Face
ACMC vs. SCMC

G1Synchronous CW
File Edit View Insert Format Tools Add-ons Help —
B AP 0% - Nomatm - TmeNew. - 2 v B 7 U A S 7+ A

=]

The two learners are

present concurrently
The Challenges of Landing

The graduation season has gone by for months nogeaagsany graduates
are still eagerly hunting for their dream jobs,

but-is-it-really-that-easy?- Job hunting is harder than it
sounds, especially for graduates who are fresh om/xlege

The learners use the chat window
to exchange ideas during the

what do u think?

SEN yesh

synchronous writing process.

Figure 1. Text-based SCMC writing
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“Hhiem to stay n contact with instructors and they also can ot get feedback from the mstructors
straight away if they have uestions. If the students are studying by distance learning, they
cannot ask questions by using face-to-face interaction, It will be more difficult for the students to
work in a group with peers during the class. Moreover. [liey will lose the ability to be a leader
because the students may lose the chance (o interact with their classmates in person and share =
their ideas with each other, They can not lear so ‘

v

social skills and build their relationships Gct1, 2019

el bored if they

ady by using the network o

The students may lose the chance to.

interact with their classmates in person

and share their ideas v
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COMPUTER ASSISTED LANGUAGE LEARNING, 2018
VOL. 31, NO. 8, 882-904
https://doi.org/10.1080/09588221.2018.1465981

Computer-mediated collaborative
an analysis of empirical research

Mimi Li

Department of Literature and Languages, Texas A&M Univer]

ABSTRACT
Computer-mediated  collaborative  writing  hg
increasingly implemented in L2 contexts due
awareness of affordances and benefits of
technologies. A systematic review of empirical stu
the recent decade is called forth in order t
broadened knowledge and provide new insight
promising area. This study reviews 21 representati
on computer-mediated collaborative writing publig
2008 to 2017 in top-tier peer-refereed journalg
analysis of these articles has been conducted,
context and technology, theoretical/pedagogical frj
writing task, research focus, and data and instrumel
main themes are synthesized: (a) interaction/writin
(b) writing products/outcome, and () students’ pe
and specific research strands in relation to each t
further discussed, supplemented with illustratiy
Drawing on the analyses of these empirical sty
researcher discusses pedagogical recommendation
of writing tasks, grouping, student training, and as:
and addresses future research directions involving
learning contexts, varied collaborative writin
methodological innovation, and multiple researc
that deserve further examination.
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- Reprints and permissions: sagepub.
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. . e DOI: 10.1177/1362168810388711
learning opportunities orsagzpub.com
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You)in Kim

Georgia State University, USA

Kim McDonough

Concordia University, Montreal, Canada

Abstract

The current study examines the impact of pretask modelling on the collaborative learning
opportunities that occurred when Korean learners of English as a foreign language (EFL) carried
out three tasks: dictogloss, decision-making, and information-gap. Forty-four adolescents who
were enrolled in a required English course at a middle school in Korea completed the tasks over
a two-week period. Half of the learners viewed videotaped models of collaborative interaction
prior to carrying out the tasks, while the other learners did not receive pretask modelling. The
interaction between the learners was analysed in terms of the type and resolution of language
related episodes (LREs) and the learners’ pair dynamics. Results indicated that learners who
received pretask modelling produced more LREs and correctly resolved a greater proportion
of those LREs than learners who did not receive any models. They also demonstrated more
collaborative pair dynamics than learners who did not receive models. Trends in the data are
discussed in terms of the potential benefits of pretask modelling for encouraging collaboration
between young learners in EFL settings.

Keywords
pretask modelling, learning opportunities, collaborative tasks, pair worlk, interaction, pair dynamics




Pretask Training & Web-Based Collaborative L2 Writing

Will pretask training help?
Yes

/1. COVID-19 Delays

I ] T Due to the ongoing COVID-19 outbreak, there might be i

delays in our usual operations. We apologize for the o
inconvenience this may cause and hope for your
understanding.

make sure that every student is paying attention, it is hard to do the exact same
thing with distance course learning.
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The Effect of Task Planning on L2
Performance and L2 Development in
Text-Based Synchronous Computer-
Mediated Communication

The combined effect of task rep
on L2 speaking complexity, acc

Hsiu-Chen Hsu
Department of Applied Linguistics and Language Studif

ABSTRACT
This study examined the effect of the combinat
post-task transcribing (TRPT) on the complexi
(CAF) of L2 oral performance and their s
Taiwanese university students (N=39) were 14
of the three groups: TRPT, task repetition (TR))
participated in a practice and three picture-ba:
four-week period. Leamers' oral task perforn
terms of CAF. Results indicated that the TH
effective in leading to more accurate oral prod|
than the TR condition. The TRPT condition was
in promoting acquisition (in terms of accura
over to a new context.

HSIU-CHEN HSU

Chung Yuan Christian University
E-mail: hsiuchen.hsu@cycu.edu.tw

This study explored the effect of two planning conditions [the simultaneous use
of rehearsal and careful online planning (ROP), and the carcful online planning
alone (OP)] on L2 production complexity and accuracy and the subsequent
development of these two linguistic areas in the context of text-based synchron-
ous computer-mediated communication. Intermediate to advanced adult ESL
learners (N =33) partidipated in the study. They completed four picture-based
narrative tasks under the two planning conditions over a two-week period via
text-chat. Two tasks were used as experimental tasks to gauge immediate plan-
ning effect on L2 production and the other two as new tasks to gauge L2 devel-
opment. Results showed that both types of planning condition supported
immediate production complexity but the ROP condition was more effective
in leading to more accurate use of grammatical verb forms. With regard to the
subsequent development of production complexity and accuracy, the ROP con-
dition was more effective in leading to improvement on clausal complexity as
well as control over the use of grammatical verb forms and avoidance of general
errors.
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The Review Process

It is a daunting process.

But... peerreviewisalso a
very useful source of
feedback, helping
researcherstoimprove
their paper before it's
published.




The topic sounds interesting but there are major flaws as
follows.

First, | could not find abstract in the manuscript.

Second, the sentence “Such comparisons are
important” (Page 2 Line 17) could not convince me.
Third, | doubt originality of the research since it was
similar to another published study by Wang (2019) to
some extent. (Wang, L. (2019). The impact of computer-
mediated contexts on interaction pattern of ESL learners
in collaborative writing, Technology, Pedagogy and
Education, DOI:10.1080/1475939X.2019.1674183)

Fourth, the research only discussed the effect of task
modality on interaction and attention to form, but the
reason was not investigated. Thus its pedagogical

implication was too limited.
Computer Assisted Language Learning




The application of the task-based approach to
asynchronous web-based collaborative writing is an
interesting idea, but it seems highly questionable
why the author adopted Robinson’s Cognition
Hypothesis to asynchronous writing tasks. There
are some concerns that worries me greatly and
makes me hesitate to recommend this paper for
publication, both in terms of theoretical framework
and research design and analysis, which are elaborated

below.
...The reason why the impact of task complexity on L2
writing performance was analyzed along these features
Is because increased task complexity taxes on learners’
limited working memory capacity, and hence change the
way they control over their L2 resources in real-time...

System




One of the biggest problems of this manuscript
is its weak literature review. Most studies in this
section (2.1 Patterns of interaction and their
influence on L2 collaborative texts) are only
briefly mentioned but not really reviewed. This
section needs a considerable amount of revision
with more in-depth reviews and discussions.

System




Table 1
Language functions, writing change functions, text contributions, and scaffolding strategies in complex task.

Pair Members Language Functions Writing Change Text Contribution Scaffolding Strategies
Functions (words)

Initiating Responding Total Self Other Total

6 61 80 231 No scaffolding strategy

5 211

12 300 Instructing

14 276

13 213 Zero enacted scaffolding (Instructing unresponded to)
8 221

329 Contingent responsivity/Intersubjectivity/Direction
240 maintenance

255 No scaffolding strategy

202

222 No scaffolding strategy

283

254 Zero enacted scaffolding (Instructing unresponded to)
239

266 Instructing

205

271 No scaffolding strategy

246

274 Contingent responsivity/Instructing/Direction maintenance
243

245 No scaffolding strategy

209

247 No scaffolding strategy

200
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| highly encourage the authors to consider other
measurements for complexity. The ones used for this
study (clauses per T-unit C/TU and modified type-token
ratio) are limited in the information they provide and also
oversimplify complexity. For syntactic complexity, see the
work of Xiaofei Lu
(http://www.personal.psu.edu/xxl13/downloads/I2sca.htm
). For measuring vocabulary complexity and diversity, see
the work of Scott Jarvis (2013). Using different
measurement tools with these concepts might reveal
more meaningful results.

Language Learning & Technology




This manuscript introduces a very interesting study which 1) analyzed the nature of
wiki-mediated collaboration and 2) examined its effect on the development of L2
writing skills. Unlike the formal part of the findings (i.e., the nature of wiki-mediated
collaboration), the latter part does not seem to be original but borrowed from the
author’s forthcoming publication. Although the author said that the current study
was follow-up research, the latter part of the results section says that the
analysis (e.g., the t-test results) came from another study, which, however,
constitutes a major part of the current manuscript (i.e., 2) the effect of wiki-
mediated collaboration on the development of L2 writing skills). If this study is
to be made original, the overlapped parts (e.g., the effect) needs to be excluded
from the results section and be introduced as a previous study in detail in the
literature review section. Instead, it is rather necessary to focus on the micro-nature
of wiki-mediated collaboration. For example, the author stated that there were
more successful changes than unsuccessful changes but did not provide any
statistical significance level (e.g., p < .05). The author thus needs to perform
inferential statistics for the data collected rather than for the difference
between the pre- and post-writing tasks. The author may also take into account
the student/group variables (e.g., individual students’ English language proficiency
levels and their combinations per group). Finally, the taxonomy for classifying the
language-related changes needs to be more complex, including the use of the
avoidance strategy (see the comments below).
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Given the role of technology in this journal, more discussion on the
affordances of technology and wikis to the collaborative writing
process should be included. What about writing with wikis might
help collaborative writers with their individual writing? There is
some of this (e.g., writers can work outside of class together), but
this important topic should be expanded...

The authors are encouraged to review the LLT article by Bikowski &
Vithanage (2016), given that that article reports on how web-based
collaborative writing affects individual writing in the L2 (specifically
since the authors state, “Relatively few studies (e.g. Wang, 2014)
have reported on the effectiveness of wiki-mediated collaborative
writing on L2 writing development.” on p. 2). Similarly, | would
encourage them to more fully explore and relate their own study to
the work by Elola & Oskoz (2010) in LLT, as it also investigated the
potential impact of collaborative writing in web-based environments

on individual writing.
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Reviewer # 1

Comments

Responses

1. Literature review

Given the role of technology in this journal, more discussion
on the affordances of technology and wikis to the
collaborative writing process should be included. What
about writing with wikis might help collaborative writers
with their individual writing? There is some of this (e.g.,
writers can work outside of class together), but this
important topic should be expanded. Is writing in a “wiki”
different really from web-based writing platforms such as
Google Docs? If so, how? What might wikis offer? If not, then
focus on core similarities and what they offer.

The authors are encouraged to review the LLT article by
Bikowski & Vithanage (2016), given that that article reports
on how web-based collaborative writing affects individual
writing in the L2 (specifically since the authors state,
“Relatively few studies (e.g. Wang, 2014) have reported on
the effectiveness of wiki-mediated collaborative writing on
L2 writing development.” on p. 2). Similarly, | would
encourage them to more fully explore and relate their own
study to the work by Elola & Oskoz (2010) in LLT, as it also
investigated the potential impact of collaborative writing in
web-based environments on individual writing.

1.

Thank you for the suggestion. The revised
and added texts are highlighted in red. The
affordances of wikis to the collaborative
writing process and its role in writing
development have been expanded. Since
writing in wikis and in Google Docs are
similar, the similarities have been
addressed. Please see "Wikis and L2
Collaborative Writing" on p. 4. Bikowski &
Vithanage's (2016) study has been
reviewed and cited in the article (Please
see pp. 6-7). Unlike Bikowski & Vithanage's
study, Elola & Oskoz's (2010) study does
not explore the effect of collaborative
writing on the development of L2
individual writing. Instead, their study
focuses on exploring the differences in
quality between collaborative texts and
individual texts. The authors thus cited the
part with regard to the advantages of wiki-
mediated collaborative writing and related
it to the current study (Please see p. 5).
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What if you don’t agree with the reviewers'
comments?

If there's a review comment that you don't agree with, it is important that you don'tignore it. Instead, include an ex-
planation of why you haven't made that change with your resubmission. The editor can then make an assessment
and include your explanation when the amended article is sent back to the reviewers. g

You are entitled to defend your position but, when you do, make sure that the tone of your explanation is assertive
and persuasive, rather than defensive or aggressive. ?P

Source: Taylor & Francis Author Service




How are papers scored?

Language
Errors. Clear & concise style. Scholarly writing.
Research

Context, rationale, objectives, methodology, steps,
results, evaluation.

Relevance
Contribution to the field, originality, complementarity,
interdisciplinarity, awareness of preceding research.

Graphics
Usefulness and quality of pictures and figures
(if applicable)




So, what are they looking for? This depends on the subject area, but they will be checking that:

your work is original or new;

the study design and methodology are appropriate and described so that others could replicate what
you've done;

you've engaged with all the relevant current scholarship;

results are appropriately and clearly presented;

your conclusions are reliable, significant, and supported by the research;
the paper fits the scope of the journal;

the work is of a high enough standard to be published in the journal.

Source: Taylor & Francis Author Service




LLT Main CALL Journals

The
Modern Language
Journal

- CALICO * ReCALL

Bryan Smith, Mat Schulze Francoise Blin, Alex Boulton

.- -
- CALL - System
Xuesong Gao, Marta Gonzalez-
Sam Lloret, Ursula Stickler, APPLIED
Lawrence Jun Zhang LINGUISTICS

=

‘:9 LANGUAGE LEARNING @ TECHNOLOGY

a refereed journal for second and foreign language educators




Thanks!
Any questions?




